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Thank you for your interest in Using Co-Teaching Strategies to Increase Learning
for All Students, Grades 6-12, Part lI: Strategies that Maximize the Instructional Impact
of Inclusion Classrooms.

In Part I: Easy-to-Implement Strafegies in Inclusion Classrooms you saw a variety of
ways that Level One co-teaching can provide instruction and support to students
with disabilities in secondary inclusion classrooms.

In Part II: Strategies that Maximize the Instructional Impact of Inclusion Classrooms
you will see ways that flexible grouping and differentiated instruction increase
student participation and learning at the secondary level. This program takes
you inside the classrooms of experienced co-teachers to demonstrate the power
of co-teaching to maximize learning for all students in middle and high school
inclusion classrooms.

This PD Resource Kit contains a comprehensive Resource Guide and DVD with video
clips for use in PD sessions. We have designed each PD Resource Kit to be used by:

* PD facilitators to support PD sessions with groups of any size
¢ Individuals and small groups interested in self-study

The Resource Guide contains suggestions for utilizing the PD Resource Kit and a
variety of print resources that may be reproduced for use by participants in their
own classrooms.

Sincerely,

Apna ack

Mona Roach, PhD
Media Training Director




ABOUT THE TRAINERS . ..

SONYA HEINEMAN KUNKEL is an outstanding teacher, presenter and mentor
teacher with twenty years of experience working with students with disabilities
in secondary schools. Sonya specializes in strategies and modifications for the
general education classroom and collaborative techniques with an emphasis on
co-teaching. She has received awards as a teacher and for her work with school
districts to build capacity to serve all students. Sonya is the author of The Path
to Positive Classroom Management and Practical Classroom Strategies for Making
Inclusion Work, Grades 6-12. She also co-authored Administration and Supervision

of Programs for Exceptional Children. Sonya draws on her own teaching experiences
and her work as a mentor teacher to provide practical strategies that work in
secondary inclusion classrooms.

ABOUT THE BUREAU . ..

BUREAU OF EDUCATION & RESEARCH is North America’s leading provider
of PD events and resources for professional educators. Founded in 1976, the
Bureau provides naticnal and regional PD programs across the United States
and Canada. The Bureau also offers additional high-quality PD resources:

PD Resource Kits contain outstanding video clips and supporting print
resources designed for schools and districts to use to conduct their own
PD sessions

Online PD Courses contain outstanding video clips and supporting print
resources designed for individuals and groups of educators to learn at their
own convenience

On-Site PD Services enable schools and districts to bring outstanding BER
Trainers to their own sites to facilitate customized professional development

National Train-the-Trainer Programs on cutting-edge topics enable schoois
and districts to train their own staff members who then conduct site-based
professional development sessions

For further information about Bureau PD programs and resources,
please contact us: www.ber.org or toll free (800) 735-3503.
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Suggestions For PD Trainers

General Information

This section of the Resource Guide is designed for those who will be presenting this
material in a workshop format. If you are viewing the tapes by yourself or with a small
group, please turn to page 8 for suggestions appropriate to your needs.

Videotaped instruction can be a powerful way to demonstrate effective teaching
practices and provide opportunities for discussion. As you guide participants
through this program, the most effective strategy is to show a segment, pause the
DVD, ask questions and use the related print resources. You will find suggestions
for making the most of your sessions in this portion of the Resource Guide. We
encourage you to tailor your sessions to match the expertise and experience of
your participants.

OVERVIEW OF THE PROGRAM

This is the second part of a two-part video program on using co-teaching strategies to
increase learning for all students in grades 6-12.

You will see experienced teacher and national trainer Sonya Heineman Kunkel and
several teams of co-teachers use flexible grouping and differentiated instruction to
increase student participation and enhance students’ learning in secondary inclusion
classrooms.

This kind of collaboration is referred to as two teach, or Level Two, co-teaching.

Part I1 is divided into three sections. Section One contains an overview of essential
elements of effective Level Two co-teaching. Section Two focuses on ways to organize
and manage group work. In Section Three, you will see experienced co-teachers
maximize instruction and learning in secondary inclusion classrooms through flexible
grouping and differentiated instruction.

Sections One and Two (approximately 18 minutes in length)
* Essential Elements of Level Two Co-Teaching
* Organizing and Facilitating Small Group Work

Section Three (approximately 24 minutes in length)
¢ Co-Teaching In Action




Suggestions for PD Trainers, continued . . .

SCHEDULING SUGGESTION

This program is not designed to be shown straight through. You may choose to

show the program in a single session, making sure to stop periodically to discuss the
content. You may find it more beneficial to show the program over two or more sessions,
giving participants a chance to discuss key concepts related to implementing Level Two
co-teaching. You can use the program according to the amount of time available to you
and the needs of the participants.

EQUIPMENT/MATERIALS NEEDED FOR TRAINING

DVD player, monitor, program DVD
Handouts for participants. See the Table of Contents for a list of print resources.
Chart paper or whiteboard, markers

Optional:

e LCD projector, document camera

* transparencies of print resource pages

The Sessions

SECTION ONE: Essential Elements of Level Two Co-Teaching

Before Viewing the Video

Before watching this portion of the training program, ask participants to
brainstorm what they know and understand about Level One co-teaching. (The key
understandings: both teachers are active with students; both share being lead teacher and
support teacher; enables teachers to keep students on task and learning; works well with new
co-teachers; effective when one co-teacher is unfamiliar with content)

It's important to emphasize to participants that the terms Level One and Level Two are
not meant to imply that some ways of co-teaching are better than others. Co-teachers
need to determine what strategies match the content being taught, the needs of
students and their own styles in order to determine the best co-teaching format for a
specific lesson.

Viewing the Video

Distribute the Note Taking Guide located on pages 15-17. It is organized with sections
and headings matching the sections and graphics in the DVD.

Watch Section One (approximately 3 minutes in length), then pause the DVD and use the
following Focus Questions for discussion.




Suggestions for PD Trainers, continued . . .

Focus Questions

e  What are some of the differences between Level One and Level Two
co-teaching?

* What are some of the implications for co-teachers interested in using Level Two
co-teaching strategies?

Distribute pages 19-21; A3 and give participants time to read and discuss.

SECTION TWO: Managing Small Group Work

Watch the next portion of the program (approximately 9 minutes in length). Pause the DVD
after Sonya Kunkel’s interview ending with “evaluating student work.”

Focus Questions

e  What are some routines and procedures students need to learn in order for
flexible grouping to work?

s Why is flexible grouping such an effective way to organize students for
instruction in secondary inclusion classrooms?

»  What are some of the benefits of working with small groups of students?
What are some of the challenges?

* If participants have not previously tried grouping students for instruction,
what are some of their concerns? Brainstorm some strategies for addressing
these concerns.

» This portion of the video program has several suggestions for using flexible
grouping effectively. Ask participants to share additional ideas they have used
in their classrooms.

*  Why is flexible grouping so crucial to differentiating instruction?

Distribute page 27 and give participants time to read and discuss.

SECTION THREE: Level Two Co-Teaching in Action
Watch the remainder of this DVD (approximately 5 minutes in length).
Focus Questions

» What are some of the benefits of combining students for pre-teaching and
re-teaching a concept?

* Why is it important for both the special education teacher and general
education teacher to pull aside small groups for instruction?




Suggestions for PD Trainers, continued . . .

* What is the value of engaging students with disabilities in enrichment groups
as well as learning support groups ?

* What are some skills that students need to develop in order to work
independently while co-teachers work with small groups?

Level Two Co-Teaching in Action (continued)

The remainder of this program contains examples of co-teachers using flexible
grouping and differentiating instruction to create engaging learning environments
in secondary inclusion classrooms. If some time has elapsed since viewing Sections
One and Two, review key points by engaging participants in a brief discussion on
the benefits of using small group instruction in inclusion classrooms.

Show the first portion of the video (approximately 11 minutes in length). Participants
will see portions of a social studies lesson on explorers. The grouping strategy is
to divide students into two groups. Each co-teacher is responsible for teaching the
lesson concepts to his/her group of students.

Focus Questions

* How were the different needs of students met by dividing them inlo the
two groups?

* How did the teachers ensure that students in both groups focused on the
same concepts?

* How would participants describe the relationship between the co-teachers
in this segment?

* How do teachers and students benefit from this type of Level Two
co-teaching format?

Show the next segment (approximately 5 minutes in length). Participants will see
portions of two English/language arts lessons. The grouping strategy is to divide
students into two or more small groups and then rotate those groups through
“stations.” At each station a specific lesson or activity takes place.

Focus Questions

* How does grouping students for stations differ from the grouping strategy
in the previous segment on explorers? What are some of the similarities?

* Why is planning such an important part of Level Two co-teaching?

* How might participants use stations in their own inclusion classrooms?




Suggestions for PD Trainers, continued . . .

* What are some skills that students need to develop in order to work
independently in stations while co-teachers work with small groups?

Show the next short segment of a biology lesson on fossils
{approximately 3 minutes in length).

Focus Questions

* The class is divided into four groups, one of which is working with Monica at
the fossil tables. How might these students benefit from the hands-on activities
at the tables?

* When the same small group of students works with Dennis, in what kinds of
activities do they engage? How do these activities connect with their previous
activities with Monica?

* How does this approach to stations compare to the previous lessons in this
portion of the video program?

* What kind of planning does this approach require?

Show the remainder of the video program (approximately 5 minutes in length).
Focus Questions

* How would participants describe the relationship between the co-teachers in
Level Two co-teaching?

» What are some different ways for special education teachers to develop the
content knowledge they need in order to participate in Level Two co-teaching?

* What are some of the major challenges that participants might face with Level
Two co-teaching? What are some suggestions for addressing these challenges?

Distribute pages 25; A5-A29 and give participants time to read and discuss.




Suggestions for Self-Study

Introductory Information

This section of the Resource Guide is designed for individuals or small groups. If you will
be presenting this material in a workshop format, please turn to page 3 for suggestions
appropriate to your needs.

Video instruction can be a powerful way to demonstrate effective teaching practices
and provide opportunities for discussion. As you watch this program, the most
effective strategy is to watch a segment, stop the DVD, and use the related print
resources to increase your understanding of co-teaching. You will find suggestions
for making the most of your sessions in this portion of the Resource Guide.

OVERVIEW OF THE PROGRAM

This is the second part of a two-part video program on using co-teaching strategies
to increase learning for all students in grades 6-12.

You will see experienced teacher and national trainer Sonya Heineman Kunkel along
with several teams of co-teachers use flexible grouping and differentiated instruction
to increase student participation and enhance students’ learning in secondary inclusion
classrooms.

This kind of collaboration is referred to as two teach, or Level Two, co-teaching,

Part 11 is divided into three sections. Section One contains an overview of essential
elements of effective Level Two co-teaching. Section Two focuses on ways to organize
and manage group work. In Section Three, you will see experienced co-teachers
maximize instruction and learning in secondary inclusion classrooms through flexible
grouping and differentiated instruction.

Sections One and Two (approximately 18 minutes in length)
* Essential Elements of Level Two Co-Teaching
* Organizing and Facilitating Small Group Work

Section Three (approximately 24 minutes in length)
¢ Co-Teaching In Action




Suggestions for Self-Study, continued . . .

SCHEDULING SUGGESTION

You may choose to view the program in a single session, or you may spread it over two
or more sessions, depending upon the amount of time available to you. No matter how
many sessions you schedule, please pause the DVD at times to think about the strategies
you have just watched and read the supporting print materials in this guide.

EQUIPMENT/MATERIALS NEEDED

DVD player, monitor, DVD, resource guide

Your Sessions

SECTION ONE: Essential Elements of Level Two Co-Teaching

Before Viewing the Video

Before watching this portion of the program, reflect on what you know and
understand about Level One co-teaching. (The key understandings: both teachers are
active with students; both share being lead teacher and support teacher; enables teachers to
keep students on task and learning; works well with new co-teachers; effective when one
co-teacher is unfamiliar with content)

It's important to emphasize that the terms Level One and Level Two are not meant
to imply that some ways of co-teaching are better than others. Co-teachers need to
determine what strategies match the content being taught, the needs of students
and their own styles in order to determine the best co-teaching format for a
specific lesson.

Viewing the Video

You will find a Note Taking Guide located on pages 15-17. It is organized with sections
and headings matching the sections and graphics in the training programs.

Watch Section One (approximately 3 minutes in length), then pause the DVD and reflect
on the following Focus Questions to deepen your understanding of Level Two
co-teaching.

Focus Questions

* What are some of the differences between Level One and Level Two co-teaching?

* What are some of the implications for you in regards to Level Two
co-teaching strategies?

Take a few minutes to read and reflect on pages 19-21; A3.




Suggestions for Self-Study, continued . . .

SECTION TWO: Managing Small Group Work

Watch the next portion of the program (approximately 9 minutes in length). Pause the
DVD after Sonya Kunkel’s interview ending with “evaluating student work.”

Focus Questions

* What are some routines and procedures students need to learn in order for
flexible grouping to work?

* Why is flexible grouping such an effective way to organize students for
instruction in secondary inclusion classrooms?

* What are some of the benefits of working with small groups of students? What
are some of the challenges?

* If you have not previously tried grouping students for instruction, what are
some of your concerns?

* This portion of the video program has several suggestions for using flexible
grouping effectively. What are some additional ideas you have found useful
in your classroom?

* Why is flexible grouping so crucial to differentiating instruction?

Take a few minutes to read and reflect on page 27.

SECTION THREE: Level Two Co-Teaching in Action
Watch the Section Three video (approximately 5 minutes in length).
Focus Questions

* What are some of the benefits of combining students for pre-teaching and
re-teaching a concept?

* Why is it important for both the special education teacher and general
education teacher to pull aside small groups for instruction?

* What is the value of engaging students with disabilities in enrichment groups
as well as learning support groups?

* What are some skills that students need to develop in order to work
independently while co-teachers work with small groups?

Level Two Co-Teaching in Action (continued)

The remainder of this video program contains examples of co-teachers using flexible

10



Suggestions for Self-Study, continued . . .

grouping and differentiating instruction to create engaging learning environments
in secondary inclusion classrooms. If some time has elapsed since viewing Sections
One and Two, spend a few minutes reflecting on the benefits of using small group
instruction in inclusion classrooms.

Watch the first portion of the video (approximately 11 minutes in length). You will see
portions of a social studies lesson on explorers. The grouping strategy is to divide
students into two groups.

Focus Questions

» How were the different needs of students met by dividing them into the
two groups?

e How did the teachers ensure that students in both groups focused on
the same concepts?

» How would you describe the relationship between the co-teachers in
this segment?

e How do teachers and students benefit from this type of Level Two
co-teaching format?

Watch the next segment (approximately 5 minutes in length). You will see portions of
two English/language arts lessons. The grouping strategy is to divide students into
two or more small groups and then rotate those groups through “stations.” At each
station a specific lesson or activity takes place.

Focus Questions

* How does grouping students for stations differ from the grouping strategy
in the previous segment on explorers? What are some of the similarities?

» Why is planning such an important part of Level Two co-teaching?
* How might you and your co-teacher use stations in your inclusion classrooms?

* What are some skills that students need to develop in order to work
independently in stations while co-teachers work with small groups?

Watch the next short segment of a biology lesson on fossils (approximately 3 minutes
in length).

Focus Questions

s The class is divided into four groups, one of which is working with Monica at
the fossil tables. How might these students benefit from the hands-on activities
at the tables?

1



Suggestions for Self-Study, continued . . .

* When the same small group of students works with Dennis, in what kinds of
activities do they engage? How do these activities connect with the previous
group activities with Monica?

* How does this approach to stations compare to the previous lessons in this
portion of the video program?

* What kind of planning does this approach require?

Watch the remainder of the video program (approximately 5 minutes in length).

Focus Questions

* How would you describe the relationship between the co-teachers in Level Two
co-teaching?

* What are some different ways for special education teachers to develop the
content knowledge they need in order to participate in Level Two co-teaching?

* What are some of the major challenges you might face with Level Two
co-teaching? What are some suggestions for addressing these challenges?

* What kind of administrative support is necessary in order for co-teaching to be
an effective means of implementing inclusion?

Take a few minutes to read and reflect on pages 25; A5-A29.

2
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Note Taking Guide, Part i

Using Co-Teaching Strategies to
Increase Learning for All Students, Grades 6-12
Part ll: Strategies that Maximize the Instructional Impact of Inclusion Classrooms

SECTION ONE

Essential Elements of Level Two Co-Teaching

* Both teachers are responsible for teaching course content

They use flexible grouping strategies
* And vary instruction to enhance student learning

* They are committed to planning and collaboration

They develop and maintain a close working relationship

SECTION TWO

Organizing and Facilitating Effective Small Group Work

Planning process:

Make grouping decisions
Take into consideration individual students’ needs

Determine the amount of time for groups

Implementing small group work:

Engage students in meaningful group work
Develop classroom routines for getting students into groups
Coordinatfe lesson timing

Be aware of noise levels

[ of [ 1
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Note Taking Guide, Part ll, continued...

SECTION THREE

Co-Teaching in Action




Basis for Selecting a Co-Teaching Approach

Co-teaching is most effective when the strategies used are deliberately selected.
Here are four factors to consider in selecting a co-teaching approach:

1. Student characteristics and needs
The first considerations in thinking about co-teaching approaches are student
characteristics and needs. For example, if students tend to become disruptive
during transitions, an approach should be selected that minimizes transitions.
Conversely, if students need extra motivation, an approach with frequent changes
might be preferred.

2. Teacher characteristics and needs
Co-teaching will be different in different classrooms and at different times of the
school year based on teacher characteristics and needs. For example, if co-teachers vary
significantly in their teaching styles, it might be best to select approaches that enable
them to teach independently. Alternatively, if co-teachers work easily together, a more
shared approach might be appropriate.

3. Curriculum, including content and instructional strategies
The content to be taught and the instructional strategies that are most effective
for addressing the content are additional considerations in selecting co-teaching
approaches. Highly structured content and procedures, such as teaching steps in a
process, would require one approach while less structured content, such as a discussion
of ideas, would suggest another approach.

4. Pragmatic considerations
The preference for co-teaching approaches should alsc be tempered by the realities
of the setting. For example, in an open school, noise is a consideration in selecting an
approach. In a crowded classroom, an approach not particularly dependent on access to
large amounts of space might be the best choice.

From Successful Co-Teaching Strategies: Increasing the Effectiveness of Your Inclusive Program
(Grades 1-12), by Dr. Marilyn Friend (2004).

= R~ 19
Burwaw of Eduﬁﬂunm



An Overview of Co-Teaching Approaches

LEVEL ONE

One Teach, One Support

* One person takes the primary responsibility for teaching while the other
professional circulates through the room providing unobtrusive assistance
to students as needed.

s After students begin working on an assignment, both co-teachers circulate
around the room and provide support. Both co-teachers work with any student
as needed.

» More detailed observation of students engaged in the learning process can
occur. Co-teachers can decide what types of specific observational information
to gather during instruction. One teacher gathers data while the co-teacher
is leading instruction. Afterward, the teachers should analyze the information
together.

LEVEL TWO

Station Teaching. In this co-teaching approach, teachers divide content and
students. Each teacher then teaches his/her content to one group and subsequently
repeats the instruction for the other group. Adding a third “station” gives students
an opportunity to work independently. Depending upon the curriculum, additional
stations may also be used; students rotate through them.

Parallel Teaching. On occasion, students’ learning would be greatly facilitated if
they just had more supervision by the teacher or more opportunities to respond.
In parallel teaching, the teachers are both teaching the same information, but they
divide the class into two groups and teach simultaneously.

Alternative Teaching. In most class groups, occasions arise in which several
students need specialized attention. In alternative teaching, one teacher takes
responsibility for the large group while the other works with a smaller group
(e.g., remediation, enrichment).

Team Teaching. In team teaching, both teachers are working together to deliver
instruction at the same time. Some teachers refer to this as having “one brain in
two bodies.” Others call it “tag team teaching.” Most co-teachers consider this
approach the most complex and satisfying way to co-teach. It is the approach most
dependent on meshing teachers’ styles.

From Successful Co-Teaching Strategies: Increasing the Effectiveness of Your Inclusive Program
(Grades 1-12), by Dr. Marilyn Friend (2004).

- L
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Establishing an Effective
Co-Teaching Relationship

Some questions to discuss with your co-teacher before you begin working in
partnership with students:

10.

11.

12,

13.

14.

How will we establish parity between ourselves and with our students?
How will we plan? When will we plan?
How will roles be determined?

What about grading, parent phone calls, IEP meetings, communications
with guidance or administration?

What will we tell the students, parents and other staff about our roles?
How will we handle various behaviors in the classroom?

What classroom issues bother you the most?

What routines work best for you?

What do you do best? What are your successes?

What tasks do you hate to do?

Will we keep one plan book?

How will we set up the room?

Will both of us have a desk in the room?

How will we both work with all students?

23
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Co-Planning Tips

Set up a scheduled time and stick to it.

Map out the unit in advance on a calendar, then zoom in on specific co-taught
lessons that need a lot of planning together
(i.e., parallel or tearning).

Vary your co-teaching configurations.

Let the curriculum drive what co-teaching arrangements make sense for a
given lesson.

Schedule your co-planning time before anything else . . .
keep it sacred!

Send each other your ideas in advance (notes, e-mail . . .)
so you are not starting from scratch.

Try to plan about two weeks at a time. Review your plans weekly and make
adjustments as necessary.

Remember, if you don’t co-plan ... you can’t co-teach.

BERE= s




Group Participation Configurations

1. Pair discussion partners (2)
(allows simultaneous interactions)

“With a partner, talk over...”

2. Numbered heads together (3, 4, or 5)
(for high consensus content, right answers, summary, or review)
a. students number off
b. teacher poses question

c. students put their heads together and discuss to be sure everyone
on the team knows the answer

d. teacher calls out a number; only students with that number
can respond

3. Think, pair, share (2)
(for individual thinking on open-ended questions)
a. problem posed
b. think time alone
c. pairs discuss problem

d. share answer with class

4. Venn diagram sharing (2 or 3)

(for comparing and contrasting information)

a. students list unique contrasting information or attributes
in parts of circle that do not intersect

b. students list common information or attributes where
circles intersect

27




WWW.MICr m/en
www.rfbd.org
www.en ia.com

www.itools.com

WWW._Dromao.n /

www. Inspiration.com

www kidspiration.com

www.sparknotes.com
www.pinkmonkey.com

www.ku-crl.org
www.cast.com
www.help4teachers.com

WEB SITES

Tools available within Microsoft (2000) based
programs, such as a reader program

Reading for the blind and dyslexic, ordering
books on tape, signing up for services and
materials

Short articles may help with homework

Reference tools such as dictionaries,
translators, quotations, maps...

Download and read hundreds of literary
classics (Guttenberg Project)

Graphic organizer software

Graphic organizer software, for younger
children and students with more complex
disabilities

A source for abridged notes

A source for abridged notes

Check out the Strategic Instruction Model
Adaptive software and hardware technology
Tiered lessons, various subjects by grade level

www.uni.edu/coefinclusion/resources.htmi

www.edc.ora/FSC/NCIP

www.parentsplace.com

Resources for teachers, books, organizations,
web sites and links

National Center to Improve Practice in Special

Education

Parent resource center, lots of useful
information

Buresu of Education & Ressarch
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OTHER RESOURCES

Reading
Pw Web Speak www.prodworks.com
Translates web information into speech

textHELP www.texthelp.com
Text to speech software, some free downioads

HELPRead www.pixi.com/%7reader/index.htm
Links to classic works of literature

SCAN-AWORD www.brighteye.com
A hand held scanner used to read and translate text

Keynote Gold Prods. www.humanware.com
Text to speech conversion, adjustable rate, also has & language options

Portable reading pen 1-877-344-4040
Portable scanner pronounces words

Organization
The American Heritage Dictionary w/ Organizer, Alarm and Spell Check
Available in many discount stores

Tickiebox 888-4TICKLE
Like a pager, sends reminders to keep track of tasks....Can be used as a performance tracker
and a reward system when linked w/ a computer

Watchminder 1-800-961-0023

Can be programmed as a reminder device for tasks or medication...can buzz in the middle of
class with messages like “pay attention!”

Voice it Digital Recorder www.voiceitcom

Recording ability that can interface with a computer, can edit messages (replaces old hand heid
tape recorder

Inspiration 503-297-3004 or www.inspiration.com

A computer program, used for creating graphic organizers and brainstorming

Memory

Vocabulary Cartoons (Books): New Monic Books ISBN 0965242285/ ISBN 0965242277
Highlighting Tape 1-800-321-0401 (Crystal Springs)

Overhead tools www.trainerswarehouse.com
Dry Erase Boards www.dryeragse.com
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Rationale for Co-Teaching

Why would the staff at a school decide to use co-teaching as a service delivery
option? What does it offer to students and teachers that cannot be obtained
from other service delivery options? Here are some of the reasons experienced
co-teachers provide:

1. Co-teaching is one way to deliver services to students with disabilities or other
special needs as part of a philosophy of inclusive practices. As a result, it shares
many benefits with other inclusion strategies, including a reduction in stigma for
students with special needs, an increased understanding and respect for students
with special needs on the part of other students, and the development of a sense
of heterogeneously-based classroom community.

2. In co-taught classrooms, ALL students can receive improved instruction.
This includes students who are academically gifted or talented, students who
have average ability, students who are at risk for school failure as well as students
with identified special needs.

3. In co-teaching, the instructional fragmentation that often occurs in other service
delivery options is minimized. Students benefit by not having to leave the
classroom to receive services or by not missing elective courses other students can
access. At the same time, the special service provider or other co-teacher has a
better understanding of the curriculum being addressed in the classroom and the
expectations for both academics and behavior.

4. Co-teachers often report that one of the most noticeable advantages of sharing a
classroom is the sense of support it fosters. Co-teachers report that when they have a
spectacular lesson, someone is there to share it, and when they have a particularly
challenging day, someone really knows just how difficult it was. They also share
that co-teaching is a very effective form of staff development since the teachers

involved learn from each other.

From Successful Co-Teaching Strategies: Increasing the Effectiveness of Your Inclusive Program
{Grades 1-12), by Dr. Marilyn Friend (2004).
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Facilitating Effective Co-Teaching

The success of co-teaching ultimately depends upon teachers. In a strong co-teaching
partnership, teachers work together to plan and teach in ways that provide positive
learning environments for students with disabilities in secondary inclusion classrooms.
However, to be the most effective, co-teaching requires administrative support,
collegial acceptance and parental approval. Keep the following guidelines in mind in
order to implement a co-teaching model that garners the most enthusiastic involvement
of teachers and provides the most support for students.

Administrative Support

Arrange schedules to include common planning times for co-teachers

Develop realistic schedules for special education teachers (limit the number of
co-teachers and/or co-taught classes to allow for their other responsibilities)

Provide staff development

Supply specialized materials for curriculum modifications
Implement co-teaching in small increments

Involve teachers in the implementation process

Initiate the program with teachers who volunteer to co-teacher

Facilitate parity discussions

Collegial Acceptance

Involve all teachers in the building in basic staff development sessions to help
build a common understanding of co-teaching

Start with teachers who want to co-teach

Encourage other teachers to observe in co-taught classrooms

Parental Approval

Communicate early and clearly to parents about co-teaching and how it will
affect their students

Provide opportunities for parents to ask questions and receive answers

Invite parents to observe co-taught classrooms

Appendix
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What Might an "ldeal" Co-Teaching
Schedule Look Like?

Ideal: Mrs. Hutchinson Ms. Weichel
Period 1 English 10 - co-taught English 10 - co-taught
Period 2 English 10 English 9 - co-taught
Period 3 English 10 Monitoring/Testing
Period 4 Planning Planning
Period 5 English 10 Monitoring/Testing
Period 6 English 10 Study Skills

Rationale for “ldeal” scheduling:

General education teacher will be able to utilize plans, modifications
and considerations for all classes with students with special needs,
not just co-taught class

@ Common planning time allows co-teachers to co-plan

@ Focusing on single subjects (e.g., English) allows teachers to have fewer

preps and makes it easier to ensure competency with standards

Monitoring/Testing times allow flexibility for special educators
to assess students, assist in classes, and provide collaborative or
consultative services for a variety of teachers

Study Skills allows special educators to meet with students on their
caseload to review course requirements, as well as teach strategies,
study and social skills, and remediate as needed

From Co-Teaching in the Inclusive Classroom: Working Together to Help All Your Students Find Success
(Grades 6-12), by Dr. Wendy Murawski (2004).
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Why the Need for Co-Planning?

s Co-planning allows for special and general educators to share their
personal areas of expertise and training.

¢ Co-planning allows partners to proactively consider academic, social
and behavioral needs of students.

o Co-planning provides time for accommodations and modifications
to be created and provided to those who need them.

e Co-planning allows partners to access resources needed for appropriate
instruction to occur.

o Co-planning ensures that parity of educators has been considered
for co-instruction.

o Co-planning allows for documentation to occur.

o Co-planning provides a time for educators to discuss any formative
assessments needed in order to better guide instruction.

¢ Co-planning provides a time for communication between partners
in order to reduce the possibilities of miscommunication or
misunderstandings.

o Over time, co-planning also assists in rapport-building, experience-sharing,
and an increase in trust and respect between partners.

DV

From Co-Teaching in the Inclusive Classroon: Working Together to Help All Your Students Find Success
(Grades 6-12), by Dr. Wendy Murawski (2004).
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Finding the Time to Collaborate and Co-Plan

¢ Request common planning periods. Co-teachers ideally share planning time.
Schedule a regular day (or days) to meet each week.

¢ Hire substitutes. Floating subs can be available on a rotating bi-weekly
basis for collaboration and co-planning to occur. Subs can cover duties and
noninstructional responsibilities. Two subs can be hired for a full or half day.

® Use of interns. Internships are becoming very popular on college campuses.
Interns are generally seniors or post-graduate students, fulfilling a college
requirement, before they begin student teaching. They can be available for
coverage and cost less than an aide.

e Technology. Use the phone, fax, e-mail (use a digital camera to have live
e-conferences) to communicate.

¢ Paraprofessionals. Use paraprofessionals to monitor a practice assignment for
15 minutes while you meet in the back of the room to plan.

e Before or after school. Meet before or after school once a week or once every
other week, depending on your curriculum demands.

® One teacher covers two classes. A teacher in your department or on your
team shows a film all students need to watch. You combine classes and
alternate coverage during the film time to free up one of you to meet with
your co-teacher.

Appendix All
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Finding The Time To Collaborate and Co-Plan, continued...

e Other professionals teach a class. Guidance department meets with your
class to cover their developmental guidance curriculum or the school social
worker does a lesson on problem solving,.

® Professional development time. Use some of your professional development
time to create co-taught units.

® Use existing planning time.

® Rethink faculty meetings. Are there some items which can be bulleted in a
memo, freeing up 15 minutes for collaboration and co-planning?

® Summer curriculum writing. Is this available for co-teachers to use to plan
or collaborate on lessons for the upcoming year? Can you write curriculum
that will be based on two teachers in the classroom?

e Release time.

¢ Lunch together?

Found time. Snow days, assemblies.

Student teacher.
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SECTION THREE LESSON PLAN: English-Dreams

Name -

9R English

Keyishian/Montera

Directions: Read aloud "Hold Fast to Dreams” by Langston Hughes twice. When we finish,
respond to scenario.

Hold Fast to Dreams by Langston Hughes

Hold fast to dreams

For if dreams die

Life is a broken-winged bird
That cannot fly.

Hold fast to dreams

For when dreams go

Life is a barren field

Frozen with snow.

SCENARIO: Pretend you are an advice columnist for a prominent newspaper. Today you
receive a letter from a teenager whose dream is o one day be a professional baseball player.
As a freshman, this teenager didn't make the team after tryouts. The teen writes to you in
distress, asking if he should abandon his dream. Write back explaining why he should hold on
to the dream. Use references to the poem to assist you. Minimum 5 sentences.
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SECTION THREE LESSON PLAN: English-Dreams, continued. ..

Name g
9R English
Keyishian/Montera

Directions: Read the poem "Dreams Deferred” by Langston Hughes. Once we read it
aloud twice, we will answer the following questions.

Dream Deferred by Langston Hughes

What happens to a dream deferred?
Does it dry up

Like a raisin in the sun?

Or fester like a sore—

And then run?

Does it stink like rotten meat?

Or crust and sugar over—

like a syrupy sweet?

Maybe it just sags

like a heavy load.

Or does it explode?

1.  What is a simile? (use the dictionary to define the word)

2. List all of the similes in the poem.

3. What kind of effect does the author give by using similes in the poem? Does it
give you more of a sense of what happens to a deferred dream? Why or why not?
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SECTION THREE LESSON PLAN: English-Dreams, continued. ..
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SECTION THREE LESSON PLAN: Biology/Fossils

Monica Bennett
Dennis DeMille
Lesson Plan

Dennis : 20 minute discussion/lecture
on Geologic Time. Including the following
terms: epoch, era, period, environmental
crisis, and representative organism.

SWBAT: List the 4 eras of geologic time,
and several of the periods of time for each.
Name representative organisms that lived
during each era, and some periods.

Groups 1,3, and 4

Monica: 20-minute hands-on discussion
of fossils using manipulative table for
classification of fossils and non-fossils.

SWBAT: Recognize certain fossils and
recite what makes them fassils. List
the differences between fossils and
non-fossils, and place these accordingly
on a manipulative table.

Group 2

Dennis: 20-minute hands-on discussion of
geologic time using manipulative headings
and sub-headings for eras and periods,
pictures for representative organisms.

SWBAT: List the 4 eras of geologic time,
and severa! periods of time for each era.
Name representative organisms that lived
during each era, and some periods.

Group 2

Monica: 20-minute discussion with Q and
A on the distinctions between fossils and
non-fossils,

SWBAT: Recognize and describe certain
fossils. Explain what the requirements
are for something to be classified a
fossil. Discuss which samples are fossils
and which ones are not.

Groups 1,3, and 4

Dennis: Will assist students in constructing
answers 1o two worksheets relevant to
geologic time and evolution.

SWBAT: Assess their knowledge of new
material (geologic time,) and previously
learned material, (evolution).

Groups 1 and 2

Monica: Will review material learned to
date in review Q and A,

SWBAT: Assess their areas of weakness
in new material (geologic time) and
previously learned material, (evolution).

6roups 3 and 4

Dennis: Same plan as above.
Groups 3 and 4

Monica: Same plan as above.
Groups 1 and 2
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SECTION THREE LESSON PLAN: Secret DNA Code

The Secret DNA Code

Directions: Transcribe the DNA code (given) into the correct m-RNA codon.
Then, Translate the m-RNA codon into words (instead of proteins).

* Please note that DNA never leaves the nucleus; only m-RNA, after copying the
DNA code, leaves the nucleus and goes to the ribosomes to make protein. The DNA
is shown here to make the copying process (transcription) possible.

Example: DNA s CCC ATG TTC CGT CTG TCC TTC
m-RNA = 666 UAC AAG GCA GAC AGG AAG
Translation = start B ENTITCE = BE NICE
Ribosome 1
DNA = CCCCTATTCCCACCAGTTTTC
m-RNA =
Translation
Ribosome 2

DNA = AGTGACAGGAGTGCGTTCGCGTTTGCGGCEGCTGAGTTTTAGT
m-RNA =
Translation

Ribosome 3
DNA = CCCGAGAGGTTTTAGATGAAACTA

m-RNA =

Translation

Ribosome 4

DNA = CCCCGTGACTAGATATTCAGGGAGCTGATCTTC
m-RNA =
Translation

Upon completion, answer the wo questions on back.
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SECTION THREE LESSON PLAN: Secret DNA Code, continued...

1. Why do we need both mRNA and tRNA?

2. How does this activity represent the process of protein synthesis?

The Secret Code (M- RNA CODONS)

UUU=A GCA=A
UAC=B AAA=O
AGG = C UCA=P
GCU=D GAG=Q
AAG=E UCC=R
CUC=F 6C6=5
GAU=6G 66U=T
CAA=H CUG=V
GAC=1 UAG=V
ccc-=1 CAG=W
AAU=K UG6=X
CG6C=L ucG=y
AUC=M ACC=Z
666=START READING CODE HERE

Appendix A29

Bursau of Education & Ressarch



